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Tapestry Public Charter School Petition

|. Executive Summary

Charter School Name: Tapestry Public Charter School
Type: Start-Up

Approved by: DeKalb County Board of Education on
Grade Levels Served: 6-12 (opens with grades 6-8 and grows one grade per year)
Ages Served: approximately 10-19 years of age

Proposed Opening/Renewal Date: August 4, 2014

Proposed Charter Term: 5 Years

K|l |2 3 4 5 6 7 8 9 10 |11 |12 | Total
Yrl (00 |O 0 0 0 32 132 |32 |0 0 0 0 96
Yr2 (0|0 |0 0 0 0 32 |32 |32 |32 |0 0 0 128
Yr3d |00 |O 0 0 0 32 132 |32 |32 |32 |0 0 160
Yrd (0|0 |0 0 0 0 32 |32 |32 |32 |32 |32 |0 192
Yr5 (00 |O 0 0 0 32 |32 |32 |32 |32 |32 |32 |224
Yre (0|0 |0 0 0 0 32 |32 |32 |32 |32 |32 |32 |224*
Yr7 (00 |0 0 0 0 32 |32 |32 |32 |32 |32 |32 |224*
Yr8 (00 |O 0 0 0 32 |32 |32 |32 |32 |32 |32 |224*
Yr9 (0|0 |0 0 0 0 32 |32 |32 |32 |32 |32 |32 |224*
Yrl0 (0 (O |O 0 0 0 32 |32 |32 |32 |32 |32 |32 |224*

*Due to the target population served, it is anticipated a significant percentage of 12™ graders may require a 5™ year to graduate
and the capacity of the school in years 6 and beyond will include repeating 12" graders for up to 250 total students.

Mission

The mission of Tapestry Public Charter School (Tapestry) is to offer an inclusive, individualized
learning environment that is academically engaging, both for neurotypical students and those on
the autism spectrum, and to create a positive school culture that empowers all students to take
possession of their innate talents and become creative builders of their own future.

Tapestry was founded with the vision to provide a charter school model that will facilitate an
accommodating, encouraging, and responsive environment with a broad base of support and best
practices that increase student achievement for all, including those students who are on the
autism spectrum. An inclusive school designed for those who will benefit from a student-driven,
experiential, sensory-based learning environment, Tapestry will utilize small, multi-age
classrooms with flexible groupings and authentic hands-on learning experiences. This curricular
design will allow all children to thrive, but it will be particularly engaging for students diagnosed
with an autism spectrum disorder (ASD), who may not reach their potential in traditional middle
and high school environments.

Academic Program

Tapestry promotes the legislative intent to increase student achievement through academic and
organizational innovation by providing an authentic inclusion environment that embeds
strategies for students on the autism spectrum into an innovative, highly supportive school model
that will engender superior student outcomes from all students. Through a strong partnership
with the DeKalb County School District (DCSD) and a learning environment that is based on the
practices of the Coalition of Essential Schools, Tapestry will provide a unique, innovative school
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model for students throughout DCSD that includes, but is not limited to, the following academic

innovations:

Low student-teacher ratio; small class and overall school size

Student-driven content used to reach standards’ mastery

Interdisciplinary blocks and cross-curricular approaches to themes and content

Authentic co-teaching model

Expeditionary/investigative approach to learning and extending ideas

e Project-based and holistic approaches to instruction and assessment

e Data-driven flexible grouping in all coursework and content areas (including mixed-age)

e Theater/drama programming for all students

e Technology-based techbooks that provide students and teachers extensive access to the
most current multimedia resources, learning materials, and lexiled readings (in lieu of
traditional textbooks)

e Daily physical activity and “sensory breaks” for all students throughout each day

e Increased instructional time

Organization

Tapestry will not be managed by an Education Management Organization (EMO) or an
Education Service Provider (ESP): Tapestry incorporates all board and advisory council
members in a more authentic way to create a truly community-run school. Through its robust
partnerships and intensive community outreach, which will continue throughout the operation of
the school, Tapestry has created a school borne of the community it seeks to serve that will
effectively leverage stakeholder expertise and interest to benefit students and the entire school
community. Some of the organizational innovations at Tapestry include the following:

e Small, supportive advisory cohorts that build relationships and social thinking for success

e Professional development and coaching provided by local universities and partners

e Integration of community professionals and services into students’ services

e Lean administrative model that ensures all staff have shared accountability for

organizational health

The need for an inclusion model school in DCSD has been well-demonstrated through the
overwhelmingly positive response from the community. To date the school has hundreds of
followers on social networking sites, more than 250 signatures on a petition of support, more
than 200 prospective parents on the mailing list, over $100,000 in private donations from more
than 250 individual supporters, and generous pro bono support and in-kind services provided by
the advisory council, other petition supporters, and confirmed partners. (See Appendices G, K, L,
and M.)

This response is underscored by the need demonstrated through most recent statistics: 1,916
students with autism were served in Georgia public schools in 2000; by 2011, the number was
11,638—a 507% increase'. DCSD academic performance data reinforce the need to establish
programs that provide academically rigorous curricula for students with autism in an inclusion
setting. In 2011, 62.7% of students with disabilities in DCSD (just under the goal of 65%) were
served in an inclusion setting, but the number drops to 41.2% for children with an ASD.

! www.ideadata.org.> Accessed February 15, 2013.
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1. Statement of Intent
1. Describe the charter school s mission.

The mission of Tapestry Public Charter School is to offer an inclusive, individualized learning
environment that is academically engaging, both for neurotypical students and those on the
autism spectrum, and to create a positive school culture that empowers all students to take
possession of their innate talents and become creative builders of their own future.

2. Provide a description of how the proposed charter school promotes the legislative intent of the
charter schools program to “increase student achievement through academic and organizational
innovation, ” in accordance with O.C.G.A. § 20-2-2061.

As detailed in the executive summary above, the need for a school that embeds strategies to
support students on the autism spectrum in an engaging, supportive classroom that will also
engender success in neurotypical peers is well demonstrated. Beyond the robust support Tapestry
has enjoyed from parents and other community stakeholders throughout the planning process, the
available data point to an under-served population whose needs and size are growing
exponentially. The 507% increase in students with autism served in Georgia public schools in
only eleven years, coupled with the very low inclusion rates for students with autism, point to the
need for an innovative approach to inclusion that works for both special education and general
education students. By creating a highly engaging and supportive model of education that is
research-and practice-proven to meet the needs of diverse learners, Tapestry is creating a
learning environment that will facilitate inclusion as the foundation of the school model-- with
the needs of the students as a premise -- rather than as an after-thought or revision to a model.

DCSD has demonstrated progress in the academic achievement of students with disabilities
(SWDs) but has not consistently met state targets of achievement for this subgroup. For example,
in 2011, DCSD did not meet the state target for CRCT mathematics proficiency for grades 3-8,
with only 50.2% of SWDs meeting or exceeding standards. For SWDs taking the Enhanced
GHSGT Mathematics test, 48.0% met or exceeded standards (this was above the state target of
45%). The state goal for ELA was also not met, with only 61.2% of SWDs meeting or exceeding
standards on the CRCT. For SWDs taking the Enhanced GHSGT RELA test, 60.6% met or
exceeded standards (below the state target of 63%). Tapestry will build on the progress DCSD
has made, thus increasing student achievement through academic and organizational innovations
currently unavailable to students elsewhere in the district.

Academic Innovation

Small Class Sizes/School

Tapestry will open with a maximum of 96 students and grow to 224 students in year five. This
small school environment ensures every student has a close working relationship with staff
members and small group and individualized support are provided frequently. Students will
benefit from co-teachers in every academic classroom, with additional staff (such as learning
specialists, therapists, and other educational service providers) afforded through partnerships
with universities and training programs, further reducing student-teacher ratios and providing the
means for flexibly grouping on demand. Because of the small class and school size, each teacher
has greater ownership of each individual student’s growth and can work closely with other staff
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and students’ families to fashion a seamless support network. A recent study at the City College
of New York confirmed that smaller class sizes have proven a key lever for improved student
outcomes in students on the autism spectrum.?

Co-Teaching Model in Academic Classes

Every content area class at each grade level will be co-taught by two teachers (at least one of
whom will be special education certified) using Dr. Marilyn Friend’s model for effective co-
teaching. This ensures the co-teaching structure operates most effectively, maximizing impact.
Unlike many co-teacher models (or a model that incorporates a paraprofessional), both teachers
will be actively engaged in some element of instruction and will co-plan lessons, collaborate, and
lead data team meetings for their students. This provides greater flexibility to effectively adjust
curriculum to data. Moreover, it provides consistency for students and seamless instruction in the
case of a teacher’s absence. See Question 4 for more information about this strategy.

Theater/Drama for Every Student

Although a number of arts offerings will be provided at Tapestry, the theater/drama program will
be a key component of the school model. At Tapestry, all students in the middle grades will take
theater/drama every year, and all students in high school will have robust access to drama
programming if they choose to continue pursuing theater for high school elective credit in
addition to the other elective/enrichment offerings annually. See Question 3 for more
information about this curriculum and how it will be afforded to all students.

Constructivist-Based Expeditionary Learning Strategies

Tapestry is founded on a constructivist approach to pedagogy, which posits that learning happens
as students actively engage in a process of meaning and knowledge construction, rather than
passively receiving information. A constructivist approach has been demonstrated in research
and practice to foster critical thinking and create motivated and independent learners. Decades of
research illustrate the benefits of inquiry-based and cooperative learning to help students develop
the knowledge and skills necessary to be successful in a rapidly changing world. “There is strong
evidence to show that inquiry-based, collaborative approaches to learning benefit both individual
and collective knowledge growth. Students engaged in inquiry-based learning develop content
knowledge and learn increasingly important twenty-first century skills, such as the ability to
work in teams, solve complex problems, and to apply knowledge gained through one lesson or
task to other circumstances.”® See Question 4 for more information about specific strategies
within this approach that will be implemented.

Advisory/Conscious Discipline Framework

Every student will be assigned to an advisory cohort that is comprised of a small group of
students and one certified teacher. Researchers assert, “advisory groups, even in large schools,
create the conditions for improving student achievement and behavior and enrich the lives of
students and teachers through personalization of the learning experience. Research demonstrates
that personalization of the learning environment...leads to improved Student outcomes in

2 http://www1.ccny.cuny.edu/advancement/pr/CHILDREN-WITH-AUTISM-NEED-TO-BE-TAUGHT-IN-SMALLER-GROUPS-PILOT-
STUDY-CONFIRMS.cfm. January 19, 2013.

® Darling-Hammond, L., Foundation, G. L. E., Barron, B., & Pearson, P. D. (2009). Powerful learning, what we know about teaching for
understanding. Jossey-Bass Inc Pub.
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school.” Explicit curriculum, homework support, announcements, and community-building will
all be a part of the advisory period, which will meet daily. Organized within a strengths-building
approach, the curriculum delivered will be aligned to the needs of the specific students in the
advisory, with topics like active listening, choosing a college/career path, self-regulatory skills,
and self-awareness and advocacy, Much of this curriculum will come from the Conscious
Discipline tools and resources, described in greater detail in Question 29. The advisory structure
is outlined in greater detail in Question 3.

Organizational Innovation

School Model Integrates Best Practices for Students on the Spectrum

Charter schools throughout the country struggle both to enroll and fully serve the needs of
special education students, especially those who are on the autism spectrum. Because Tapestry
has been designed as a school that will meet the needs of special education students on the
autism spectrum in an inclusion model, it begins with best practices that support exponential
growth in all students and will benefit special education students seamlessly.

Robust Partnerships to Provide In-Kind Services/Support
As outlined in Appendix K, a significant component of developing the school model has been
focused on and has benefited from the interest and expertise of a vast array of partners. Some of
these partnerships are manifest in individuals participating on the advisory council and
leveraging their affiliations (Appendix G), others have served as support and counsel through the
development of the petition (Appendix L), and many entities have pledged their support of the
school through its charter term with specific offerings for students and teachers. These
partnerships offset budgetary strain and build capacity not only through the networks and
expertise they provide, but also through staff, professional development, curriculum, materials,
and programmatic operations. All of the partners below have committed to providing services
and supports; many more partnerships not listed herein are still being developed.
1. Alliance Theater
e Assist with development of drama curriculum
e Provide a Teaching Artist to work on site to support Tapestry teachers in the
classroom
e Assist with extracurricular drama programs and camps
e Offer professional development for Tapestry staff
e Work collaboratively with Tapestry to present at least one theatrical performance
to the public per academic year
2. Birdie Grants
e Provide grant prospecting, writing, and reporting/compliance
e Support board development committee with relationship-building, annual
fundraising campaigns, and other development planning and execution
3. Brenau University
e Provide staffing through Master’s level OT practitioners
e Provide OT curriculum and materials for students

4
Lee, V., Smith, ]., & Croninger, R. (1995). Another look at high school restructuring. Issues in Restructuring Schools. (Report #9).
Madison, WI: Center on Organization and Restructuring of Schools.
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e Offer professional development for Tapestry staff
4. Center for Leadership in Disability (Georgia State University)
e Offer workshops, training, and support on Positive Behavioral Interventions and
Supports (PBIS)
e Collaboratively coordinate internships for mission-aligned graduate students
working with the CLD and GSU (to provide tutoring, co-teaching, mentoring)
e Offer development and oversight of vocational and transition programs for high-
school-aged students
e Provide other professional development and support as appropriate
5. Fountainhead Design & Consulting
e Provide audiovisual and other technology related consulting services to Tapestry
6. Freespace
e Provide support in evaluating and selecting appropriate facilities and/or sites
e Design remodeling/renovations plans on selected facility
7. Shuli L. Greene, Esq.
e Provide legal support, HR review, and legal counsel
8. Kennesaw State University (Department of Inclusive Education)
e Provide workshops, training, and support on Universal Design for Learning
(UDL) and co-planning with staff to integrate best practices
e Place co-teachers, tutors, and mentors through KSU interns
e Assist with curriculum and goals/assessment development
9. New Normal Society
e Provide professional development, training and education
e Offer student mentoring, support, peer education programming (direct services to
students)
e Contribute to advisory curriculum
e Organize and lead parent/family education series
10. Razorfish
e Design, develop, and maintain website (including all related tools—email server,
electronic mailings, web-based fundraising, etc.)
e Offer branding and marketing support
e Support curriculum in digital marketing and internship opportunities for students
11. Running MATES
e Offer curriculum and support to create a Running MATES program at Tapestry
12. SENSE Theater/Vanderbilt University
e Provide curriculum and materials for theater programming
e Provide professional development and student seminars/instructional blocks
e Offer oversight of culminating performances and support with planning, materials
13. University of West Georgia
e Provide graduate speech-language pathology students
e Support Tapestry staff with supervised graduate student speech-language
pathology services during the academic semester
e Lead Camp Writing Inspiring Language and Literacy Development (WILLD)
after school and summer programming focused on literacy building
e Provide a licensed audiologist for student screenings and referrals



Tapestry Public Charter School Petition

e Provide professional development, co-planning, and support for ESOL screening
and programming

e Supply English Language (EL) tutors, mentors, and coaches

14. Zero Return and Southern Green
e Offer audio recording and production instruction, via access to production studio
e Provide programming and curricular enhancement related to energy and
alternative fuels
e Offer internship opportunities at either entity for high school students

Coalition of Essential Schools Affiliate

Founders have aligned the model herein to the common principles and benchmarks of the
Coalition of Essential Schools (CES) and will join the network as an affiliate. The CES is a
network of schools and affiliated centers that create and sustain personalized, equitable, and
intellectually challenging schools. Guided by a set of common principles, essential schools are
places of powerful student learning where all students have the chance to reach their full
potential. Essential schools focus on helping all students use their minds well through standards-
aligned interdisciplinary studies, community-based “real-world” learning, and performance-
based assessment. More information about CES is included in Question 4.

High Levels of Parent Engagement

A cornerstone of the Tapestry model is parent engagement. Unlike many charter schools that are
founded by educational organizations, community leaders, businesses, or charter management
organizations, Tapestry was founded by parents of students in DCSD. The founding team is
largely comprised of educational experts and service providers, most of whom are parents as
well. This parent-driven start to the school ensures that parent engagement is not a separate,
subordinate goal of the operation, but the very premise upon which the school is established. At
every turn of developing the petition, parents of potential Tapestry students and parents whose
students will continue to attend other schools have worked together to ensure parent engagement
will be an ongoing strength of the school program. From parent representation on the board and
hiring committees to frequent parent communication protocols, the high levels of parent
engagement at Tapestry position the school to effect superior student outcomes.

I11. Description of the Educational Program
3. Describe the focus of the curriculum.

In all core content classrooms, curriculum will be aligned to the Common Core Georgia
Performance Standards (CCGPS). Each course at each grade level will utilize a collaborative
teacher-created scope and sequence that groups standards and guides unit planning. The common
foundation for coursework from year to year will be the standards around which each course is
organized, and the scopes and sequences will reflect a minimum of skills to be built upon for
each content area. The content used to transmit these standards may be comprised of different
interdisciplinary curricular materials and/or may change from year to year based on student
interest. Prior to the beginning of the academic year, all new students and their families will
complete an Interest Inventory so that Tapestry staff may gain information about the students’
interests, talents, and hobbies. In pre-planning, teachers will read the inventories, specifically
looking for shared interests from which they can develop interdisciplinary educational modules
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to be taught during the school year. This same approach to collaborative planning will occur
throughout the year as additional student interests emerge to ensure content is relevant and builds
on student capacities and interests. See Appendix H for a sample educational module that
illustrates the student-driven, interdisciplinary approach to planning that will characterize the
curriculum at Tapestry. See Appendix | for the CCGPS, which will be used as the core
curriculum for all grade levels and core content areas.

In addition to CCGPS as the foundation for coursework, the guiding principles for instruction
and curriculum come from Tapestry’s alignment to and participation in the Coalition for
Essential Schools (CES). As a CES school (which includes hundreds of schools and more than
two dozen CES Affiliate Centers across the country), Tapestry is anchored in a community of
schools with a shared philosophy that informs instructional and organizational decisions. More
information about CES is included in Question 4.

The goal of Tapestry is to meet the needs of each learner one by one, one to one, and all for one.
To that end, at the very core of the Tapestry curriculum is a flexible approach that provides vast
resources for teachers to accommodate any student interest that effectively practices CCGPS
mastery. With special consideration of those students who have an ASD who often possess
extremely narrow scopes of interest and/or their peers with varied cultural schemata, this
approach ensures students can make connections, build skills, and demonstrate what they learn,
engaging them through relevant, high-affect topics rather than penalizing students when they
lack interest in a theme. A student with a singular focus on ants, for example, can use that
understanding to learn history, psychology, and sociology, demonstrating it all with a parallel ant
universe that communicates these things. Like the differentiation strategies used to meet students
with a diverse array of skills, content will be differentiated to address interest as well.

With textbooks and/or canned curricula, such a differentiated approach might be impossible. In
order to best accommodate each student’s interests and leverage content and activities in which
students will be most engaged, the primary curricular materials for all content areas will be
accessed via electronic devices (such as Chromebooks—see Appendix X) rather than textbooks.
A variety of subscriptions and software will be obtained to ensure teachers and students have a
myriad of means to master each content area. Tapestry will utilize the Discovery Education suite
of resources as the primary paid subscription (Appendix J), supplemented by a variety of free
subscriptions to resources such as those available through iTunes. Through generous access to
technology and activities and resources provided by partners (including learning expeditions and
labs), students will use technology as a curricular cornerstone to make the standards come alive.
Teachers will be trained and supported through the Professional Development (PD) provided by
Discovery Education and partners to lead guided investigations, research, and an inquiry-based
approach to discovering content via electronic applications, supplemental classroom materials,
and manipulatives. Note that the budget in Appendix N assumes one Chromebook for each
enrolled student annually. The proposals for Chromebooks (Appendix X) and the Discovery
Education materials (Appendix J) demonstrate a significantly less expensive approach than
textbooks for each course and will provide greater access to the most current range of materials
to accommodate diverse student interests.
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Discovery Education

Constantly updated to include current events and developments, Discovery Education materials
and the techbook is CCGPS-aligned for K-12 science (including specific modules for Biology,
Chemistry, Earth & Space Science, and Physics), social studies (including World History, U.S.
History, World Geography, and Culture), ELA (including reading, composition, and listening
and speaking assets for all grade levels), and mathematics (including algebra 1 and geometry--
available starting in the summer of 2014). Non-fiction excerpts for all content areas and
streaming features will provide ELA teachers a wealth of access to content for ELA classrooms
across all grade levels, addressing the CCGPS’s greater focus on non-fiction readings and
standards. The modest estimate for paid subscription services (Appendix J) will include
professional development and tech support, access to a national community of teachers using
Discovery Education, and a shared resources platform that makes lessons and assessments
available. In addition, Streaming Plus services provide supplemental support for content area
modules by providing an array of resources that can be accessed by students individually or as a
class to complement lessons. Discovery Education Streaming Plus contains a growing library of
over 9,500 videos, 77,000 content-specific clips, and more than 160,000 multimedia assets which
integrate seamlessly into any curriculum. This enables teachers to plan interdisciplinary lessons
using the same resources and/or enables students to choose the activities and resources that
interest them most to work on a common standard. Discovery Education techbooks also include
formative assessments, enabling students and teachers to monitor student progress and mastery
as they move through materials. See Appendices | and J for more information about the
resources Discovery Education will provide.

English Language Arts/Reading

Like the other content areas, the ELA curriculum in all grades will be aligned to the CCGPS and
leverage students’ interests. Novels, non-fiction texts, and other written pieces will be presented
to students through electronic devices (likely Chromebooks that use materials from Discovery
Education, as described above) taking student interest into account. This electronic information
will be supplemented by a classroom library in each class. See Appendix | for the ELA
curriculum.

Reading/Listening/Speaking

Foundational skills in ELA for students who need support with decoding will be taught using a
phonics-based approach that is consistent with the Lindamood-Bell and Orton-Gillingham
instructional frameworks. Beyond decoding support, much of the ELA curriculum will be
organized into a framework consistent with the Orton-Gillingham and Lindamood-Bell materials
and strategies, and teachers will receive training on these strategies through partnerships with
local universities (Appendix K) and advisory council members (Appendix G). The Orton-
Gillingham approach was designed as a methodology for teaching children with learning
disabilities in reading and written expression, and particularly for overcoming difficulties
acquiring the phonetic skills that are necessary for success in those areas. The Orton-Gillingham
approach utilizes specific, sequential, direct, multisensory instruction to build literacy skills. The
Lindamood-Bell Learning Processes are sensory-cognitive programs that stimulate the basic
sensory functions related to learning by developing the underlying processes necessary for
language and literacy success. They are used both with typically functioning students and those
students who struggle with literacy development as the result of sensory processing and/or other

10
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learning disabilities. Lindamood-Bell Learning Processes may be utilized through instructional
materials provided by learning centers, as well as professional development in the strategies for
each teacher.

The Visualizing and Verbalizing curriculum, a program of the Lindamood-Bell suite of
instructional tools and frameworks, provides resources and strategies to build students’ reading
comprehension. The program is tailored to those students who have weak concept imagery,
which is often accompanied by difficulty with critical thinking, following directions, and/or
connecting in conversations. Students with weak concept imagery may also have difficulty
expressing ideas in an organized manner. This challenge is especially prevalent in students on
the autism spectrum and related disorders, to whom the curricular materials and concept
imagery—building strategies are tailored. Strategies and exercises are also especially applicable
for English Learners (ELs) who have decoding skills but are still developing English language
proficiency. The Visualizing and Verbalizing PD and materials provide a course of building
concept imagery in students who can decode with fluency but are unable to satisfactorily build
comprehension skills. The exercises and strategies provide students with means of developing
concept imagery skills that strengthen processing and increase reading and listening fluency.
Support in implementing these tools and access to the resources will be largely provided through
university partnerships and members of the advisory council who have received training in these
strategies.

Composition/Literature

Based on CCGPS, ELA coursework in all grades will have a more significant focus on
informational texts, which are selected largely in response to student interest and application
within interdisciplinary thematic units organized by the teachers. Tapestry students will use
resources like those provided by Discovery Education and other streaming services to which
Tapestry will subscribe (iTunes University, Nook, etc.) to access reading passages and texts
available online (such as online newspaper and magazine subscriptions). Through each
classroom library, students will also have access to a variety of hardbound books for reference,
pleasure, or extended reading activities. The Writer’s Workshop protocol for composition will
guide teacher-created lessons around composition, and the myriad of materials on Discovery
Education will provide support in planning and revising compositions. Teachers will collaborate
to create school-wide rubrics for writing that ensure expectations for composition are consistent
throughout the school and provide a vertically-teamed approach to building strong writing skills
for each student.

Mathematics

The goal of the math curriculum, across all grade levels, is to provide students with the
mathematical understanding they need to access higher level math coursework and the ability to
recognize and readily apply mathematical concepts in real-life situations. The investigative,
hands-on approach to building math sense ensures that students have explored the role of math in
life as part of their understanding. As appropriate, cross-curricular approaches (math standards
integrated into science labs, applications of mathematical principles in economics, etc.) will
ensure that the study of math is not just limited to the instructional time allocated for math class.
Students of all skill levels will practice math concepts in the modalities through which they
might approach them in life, with robust access to manipulatives. For example, rather than

11
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simply memorize multiplication tables, students will investigate multiples in money, charts, and
abacuses. Rather than simply memorize theorems, students will explore geometric properties by
creating 3-D shapes in clay, using tools to measure and track patterns to determine how these
measurements can be predicted. Many of the math applications on Discovery Education and
Khan Academy provide this type of practical, interdisciplinary-based approach, as well as
progress monitoring and data-tracking tools.

Khan Academy is a not-for-profit online curriculum with materials and resources all available
free of charge. Students can make use of the extensive video library, interactive challenges, and
assessments from any computer with access to the web. The system includes completely
customized, self-paced learning tools; a dynamic system for getting help; and a custom profile,
points, and badges to measure progress. Coaches, parents, and teachers have access to student
data in real time, with windows into student work, class reports, and recommendations for
interventions based on disaggregated data. Khan Academy contains a library of videos that cover
K-12 math, interdisciplinary science lessons, and humanities with playlists on finance and
history. There are also adaptive assessments to provide data and serve as gateways to accessing
the next standards.

Mad Minutes, Everyday Math lessons, and exercises from other math materials available
electronically may also provide additional resources for math teachers to build curriculum that
addresses the needs of the students in each class. Teachers will work cooperatively to vertically
align math instruction and be encouraged to use a myriad of sources and materials to supplement
these programs. See Appendix | for the math curriculum.

Science

The holistic, investigative approach to instruction at Tapestry will necessarily position science as
an anchor to all subject areas in the school. Lab-based explorations of math concepts,
investigations of phenomena that impact historical events and in-person re-enactments of stories
(supported through the drama curriculum and theater partnerships) in ELA will enable students
to not just read about, but experience what they are learning. This means the scientific concepts
and principles outlined in the CCGPS for science will be integrated across content areas in a
cohesive, authentic way. See Appendix | for the science curriculum.

In the instructional periods designated for science, all units will be connected to annual scope
and sequence that aligns science standards for the grade level to the CCGPS as a minimum. Core
materials for science will include materials from Khan Academy, iTunes University, Discovery
Education, and other electronically accessed materials that align with the CCGPS. To
supplement these resources, Tapestry will also utilize hands-on labs to guide classroom
experiences. There is plentiful support for this approach through the online resources and
subscription services the school is adopting, most of which require basic materials that negate the
cost of all-in-one kits and expensive labs. As the school grows and high school science
coursework is offered, labs and experiments that align to these standards will serve as an anchor
for instruction that is supplemented by the electronic resources.

A cornerstone of the Tapestry science program will be the school garden. Maintained by students
and staff, the garden will provide opportunities for a hands-on extension of the core curricula, as
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well as opportunities for socialization and community-building. Math and science will be
incorporated into gardening as students design their garden beds, learn the parts and life cycle of
a plant. From the cultivation of herbs, students will experience a variety of textures, smells, and
colors. Students can compare and contrast plants and reflect on their observations as part of the
ELA curriculum. A farm-to-table objective allows for character building through the necessary
tending to the garden and provides students a way to learn to take care of living things.
Furthermore, they can see the fruits of their labor, eat what they grow, and learn

about nutrition and health. Students can share the experience and joy of collaboration toward a
goal. Studies show that gardening improves an individual’s mental, emotional, physical, and
intellectual well-being®. A sub-committee of the advisory council has already been organized to
oversee this initiative, and the fundraising team has already prospected the necessary grants to
facilitate start-up. In-kind support from resources like the Fernbank Science Center and the
Southeastern Horticultural Society (both of whom provide outdoor education PD and support to
Georgia public schools) will guide teachers in integrating the garden into instruction.

Social Studies

The social studies curriculum will utilize Discovery Education techbooks, supplemented by
primary source documents, excerpts, and other materials as selected by the teaching staff.
Lessons will be largely based on real-life applications of social studies standards and concepts,
with a culturally-relevant approach to investigative social studies established as the instructional
paradigm. Beyond the generally accepted incarnation of cultural relevance, students will explore
themes and standards relevant to their lives and the lives of people living with disabilities. Social
studies standards in all grade levels provide a multitude of opportunities to explore current
events, social trends, and cultural paradigms that all students, and especially those on the autism
spectrum, will benefit from learning. Partnerships with organizations focused on self-advocacy
will be used to bolster the curriculum (such as those with the New Normal Society and SENSE
Theatre), providing students with means of examining concepts such as ability, disability, and
identity through the lens of adults with autism and related disorders. Additionally, students will
explore varying cultures by experiencing concepts through drama and pragmatic social
experiences. These experiences will be enhanced through the use of cultural celebrations,
including technology-based explorations of historical people, places, and events. Internships and
service learning initiatives will also provide access to social studies standards in ways that are
relevant and meaningful to the students, providing learning experiences that further
understanding of alternate social and cultural norms. Social studies content and themes will be
integrated with science, ELA, and mathematics. See Appendix | for the social studies
curriculum.,

Physical Education

Because research demonstrates that adequate movement will promote both physical development
and academic progress,® Tapestry will provide physical education for all students in all grade
levels at least several times each week. Moreover, daily opportunities for fresh air breaks, recess,
and movement will be offered. Outside of the PE courses high school students will take for credit
toward graduation, all students will participate in PE coursework that enables them to not only

3 http://world.edu/school-gardens-improve-health-academic-performance-reduce-discipline-problems. Accessed February 18, 2013.

6 Jensen, E. (2005). Teaching with the Brain in Mind: 2" Edition. Alexandria, VA: Association for Supervision and Curriculum Development.
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participate in physical activity, but also build healthy habits. PE curriculum will be tied to
CCGPS, occupational therapy and recreation therapy guidelines, and individual IEP goals, with
all PE classes planned in collaboration with recreational/physical/occupational therapy
professionals and/or advisors. As many children with intellectual disabilities also have deficits in
developing motor skills and overall coordination, Tapestry will leverage its relationship with
Brenau University to develop physical education programming that will facilitate development
and encourage participation and investment of all Tapestry students. PE coursework will provide
students with development of fine and gross motor skills, practical applications of healthy
principles, understanding of athletics rules, and participation in team-building through sports and
activities. A PE lesson may range in scope from a yoga practice to quiet the mind and build
strength to a demonstration and practice in wearing a heavy backpack in a way that minimizes
strain. Music, drama, art, and even other content standards may be incorporated into a PE lesson
(examination of physical science principles in a weight-lifting lesson, math and music standards
integrated into a lesson on partnered dancing). Health curriculum will be delivered through a
combination of hands-on lessons and the Discovery Education techbooks health curriculum.

Theater/Dramatic Arts

Another unique aspect of the Tapestry model will be a focus on theater that provides each
student with drama instruction annually. All middle school students will participate in weekly
drama electives classes, with access to extracurricular theater programming in addition to the
alignment of theater coursework to drama selections in ELA courses. High school students will
have several theater electives to choose from and will be strongly encouraged to pursue at least
one theater offering as part of their high school program. Through partnerships with the
organizations listed below, Tapestry will provide drama curriculum to all students in all grade
levels as part of afterschool programming, advisory curriculum, and school-wide presentations
and workshops.

Significant research shows that drama and theater increase social skills, social awareness,
confidence, and presentation skills for all children, and especially those children on the autism
spectrum.” Aspects of theater training have been integrated into effective occupational and
recreation therapy protocols to provide students with safe spaces in which to build social and
interpersonal skills. Drama has been demonstrated to have a significant effect on all students—in
addition to the benefits afforded for students in the autism spectrum. A study by the American
Alliance for Education and Theater found that “students involved in drama performance scored
an average of 65.5 points higher on the verbal component and 35.5 points higher in the math
component of the SAT.”®

SENSE Theatre/Vanderbilt University

SENSE Theatre was developed at the SENSE (Social-Emotional Neuroscience &
Endocrinology) Lab at Vanderbilt University and is directed by Dr. Blythe A. Corbett, a
pediatric neuropsychologist. Described as “a unique theatrical intervention research program
designed to improve the social and emotional functioning of children with autism and related
neurodevelopmental disorders,”® the program uses theater instruction and exercises to build a

" Theater as Therapy for Children with Autism Spectrum Disorders. Journal of Autism and Developmental Disorders, April 2011. Volume 41,
Issue 4, pp 505-511.

8 http://www.aate.com/?page=effects. Accessed April 11, 2013.

® www.sensetheater.com. Accessed February 9, 2013.
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number of interpersonal and social skills in students in order to reduce the stress associated with
these interactions and provide a fun, healthy means of exploring interaction. Through this
relationship, SENSE Theatre faculty will provide curriculum, materials, and training to staff at
Tapestry to deliver to students, as well as on-site performances and facilitation of workshops.
Offerings from SENSE Theatre will take place both within the regular school day during the
drama course, as well as in afterschool theater offerings. In addition, Tapestry will serve as a lab
school, providing data and access for SENSE Theatre interns to implement strategies and tools
developed in the program. See Appendix K for details on this partnership.

Alliance Theatre

The partnership with the Alliance Theatre will yield access to theatrical curricula, exercises, and
materials that will be implemented in both elective drama coursework and afterschool theater
offerings. Alliance will also support Tapestry staff and students in the development and
performance of an annual theatrical production, which will provide all students with an
opportunity to share what they have learned with families and the community at large. Another
component to the partnership will be a summer drama camp that the Alliance will offer for
incoming Tapestry students prior to opening, for the purpose of community-building. See
Appendix K for details about this partnership.

Electives

As part of the interdisciplinary, student-centered approach to curriculum, electives offerings will
be largely informed by student interest, using the annual administration of student interest
inventories to determine electives coursework. In middle school grades, theater electives
(supported through partnerships with SENSE Theatre and the Alliance Theatre) will be
supplemented by music, arts, and other elective coursework led by general education teachers.
Electives could range from an interdisciplinary look at a particular historical period that includes
music and art, to a robotics course. At the high school level, Tapestry will retain teachers to lead
the electives required for graduation using student interest inventories to determine course
offerings. Partnerships continue to be developed that will supplement electives offerings in
addition to electives staff that are currently part of the projected staffing model.

Advisory
In addition to the academic curricula described above, students in all grades at Tapestry will also
be a part of an advisory group. Each teacher at the school will also play the role of an advisor to
a small group of approximately 10 students in order to help meet the developmental and
academic needs of adolescent students. These students may be assigned to mixed-age groups in
order to accommodate developmental levels, interests, and personalities. Advisory will meet
daily, and once a month there will be an extended advisory time. The central purposes of the
advisory program are
a. To learn to understand and appreciate people who are different from us.
b. To participate in activities that build group spirit and cohesiveness.
c. To support and be supported by other advisory members in discussing and facing
academic, social, and community issues.
d. To work together on common projects which benefit others through service to the
community.
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e. To participate cooperatively in projects and experiences that build understanding of
concepts and goals.

Advisory content will vary by grade level and advisory, and the development of curricula for
advisories will be supported by the school counselor and other support staff in response to
students’ needs and interests. Conscious Discipline, a robust program with materials that include
a myriad of supports and topics that align with Tapestry’s vision for advisory will be used as a
cornerstone to the curriculum developed. Conscious Discipline teaches the skills needed to
successfully manage life tasks such as learning, forming relationships, communicating
effectively, acting with sensitivity to others’ needs, and getting along with others. The program is
excellent for students that need social skills help and behavioral support, such as students with
sensory processing difficulties and ASD, as well as all adolescents as they develop their identity
and navigate the challenges of social interaction with peers. Through research and practice, the
program has been demonstrated to decrease impulsiveness and hyperactivity in even the most
challenging children. In a 2001-2002 study, teachers and administrators in a Florida elementary
school (K-6th) identified 12 students as the most difficult and assessed them using the
Behavioral Assessment System for Children (BASC), which measures adaptive and disruptive
behaviors in school. Teachers and administrators nominated students for this study based on the
chronic number of discipline referrals and high amount of school resources being utilized for
their behavior disruptions. With the implementation of Conscious Discipline, 75% of the
students moved from an “atypical” to a “normal” range based on the pre- and post- assessment,
achieving significant improvement in the following areas: hyperactivity, aggressiveness and
impulsivity™. See Question 29 for more information about the Conscious Discipline program
and resources and how they will be used to shape school culture and build student skills.
Advisory curriculum will include (but is not limited to) the following:

e Exploration of current events and popular culture
Study skills and work habits
Communication and active listening skills
Coping strategies for anger, disappointment, and other challenging emotions
Healthy lifestyles and choices
Time management
Independent living skills

A strength-building approach will also feature prominently in the advisory and throughout the
school culture, giving teachers and students a chance at the start of each year to identify key
skills and strengths to be built upon throughout the year. Students start each year by assessing
their strengths and outlining an annual plan to build upon these strengths. As part of each
student’s portfolio, these strengths will be communicated to all staff so that redirection,
guidance, and support are all organized around a critical lens of expounding on students’
interests and areas of strength. This provides a “can do” approach to personal skills development
and establishes a culture throughout the school of recognizing what is working and building on
this—a more positive framing of the classroom and school-wide culture. Transition planning
from middle school to high school and high school to postsecondary pursuits will also feature

19 Baily, B.A. (2001). Conscious Discipline: 7 basic skills for brain smart classroom management. Oviedo,FL:
Loving Guidance
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prominently in the advisory curriculum and will be facilitated through a partnership with Georgia
State University (Appendix K).

In addition to providing explicit time for investigation and practice of skills that support
academic achievement (outside of content area classes), advisories provide consistency, added
support, and a more personalized school environment for all students. The decision to develop
curriculum in response to student needs rather than adopt a canned curriculum is rooted in the
belief that students will have a wide variety of needs and interests, regardless of their grade level,
which will best be addressed through an instructional approach tailored to their needs.

4. Describe the instructional methods to be used, including any distinctive or unique
instructional techniques or educational programs to be employed.

Coalition of Essential Schools Characteristics
One of the defining characteristics of Tapestry will be its participation in and alignment to the
Coalition of Essential Schools (CES). CES provides coaching and support for cultures of
continuous improvement and powerful professional learning communities to support and
promote innovative and effective teaching. CES works with school districts and other entities to
shape the policy conditions that support and promote schools characterized by personalization,
democracy and equity, intellectual vitality and excellence, and graduates who experience success
in all aspects of their lives: educational, professional, civic, and personal. As a part of the CES
community, Tapestry staff will benefit from networking, workshops and other PD, tools and
practices, and paradigms for program execution that have been demonstrated to engender
effective schools in which stakeholders thrive academically and personally. Participating in the
CES network avails models, tools, and shared resources to Tapestry that will facilitate
implementation of the following academic and organizational characteristics:
Classroom Practices

o All Tapestry curricula and strategy rooted in culturally-responsive pedagogy

« Differentiated instruction in all classrooms

o Essential questions and inquiry as the foundation of all instruction

« Habits of mind and heart serve as the compass for curricular and instructional planning

« Interdisciplinary curriculum provides cross-curricular, authentic applications of standards

o Performance-based assessment

o Student-centered teaching and learning

« Multi-age flexible groupings in content classrooms

Organizational Practices
e Access, opportunity, and post-secondary preparation
o Family engagement and community partnerships
e Continuous school improvement
e Culture of fairness and trust
« Maximizing resources for equitable outcomes
e Professional learning community
« Transformational leadership
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Tapestry will subscribe to the CES Common Principles, which provide a guiding philosophy for
all programmatic elements and decisions at the school. The CES Common Principles describe
the core beliefs and characteristics of Essential Schools and work in tandem with the CES
Benchmarks, which describe resulting practices that successfully bolster student achievement.

The CES Common Principles that guide the program are

1.

Learning to use one’s mind well

Tapestry students will learn a variety of skills and strategies that can be leveraged in a
myriad of situations.

Less is more, depth over coverage

The goals of Tapestry are that each student master a limited number of essential skills
and areas of knowledge (as aligned to the CCGPS). The aphorism “less is more”
dominates: curricular decisions are guided by the aim of thorough student mastery and
achievement rather than by an effort to merely cover content.

Goals apply to all students

Tapestry goals apply to all students, while the means to these goals will vary as those
students themselves vary.

Personalization

Teaching and learning is personalized to the maximum feasible extent. Small class and
school size, in conjunction with supplemental staff from partners and volunteers afford
consistent access to flexible groupings and small group instruction. Individual transition
plans for each student guide strategies, goals and models of support. Curricular selection
and lesson planning is driven by student interest inventories and may vary from year-to-
year.

Student-as-worker, teacher-as-coach

The prominent pedagogy will be coaching, provoking students to learn how to learn and
thus to teach themselves.

Demonstration of mastery

Teaching and learning is documented and assessed with tools based on student
performance of real tasks. Students are provided intensive support and resources to assist
them in meeting and exceeding standards. Multiple forms of evidence, ranging from
ongoing observation of the learner to completion of specific projects, are used to better
understand the learner’s strengths and needs and to plan for further assistance. Students
have opportunities to exhibit their expertise before family and community in student-led
conferences, quarterly presentations, and school-wide exhibitions.

A tone of decency and trust

The tone of the school explicitly and self-consciously stresses values of unanxious
expectation (“I won’t threaten you, but I expect much of you”), of trust, and of decency
(the values of fairness, generosity, and tolerance). Incentives appropriate to the school’s
particular students and teachers are emphasized. Parents are key collaborators and vital
members of the school community.

Commitment to the entire school

The principal and teachers will perceive themselves as generalists first (teachers and
scholars in general education) and specialists second (experts in but one particular
discipline). Multiple obligations (teacher-counselor-manager) and a sense of commitment
to the entire school are expected of all staff, including those in non-instructional roles.
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9. Resources dedicated to teaching and learning
As evidenced by the school budget (included as Appendix N), ultimate administrative
and budget targets include student loads that promote personalization and substantial time
for collective planning by teachers.

10. Democracy and equity
The school employs non-discriminatory and inclusive policies, practices, and pedagogies,
modeling democratic practices that involve all who are directly affected by the school.
Tapestry honors diversity and builds on the strength of the community and all
stakeholders, deliberately and explicitly challenging all forms of inequity.

Co-Teaching

In co-teaching, two or more teachers share responsibility for planning, instruction, and
evaluation for a classroom of students. Although the model emerged from the special education
field, it has been adopted more broadly into general education settings with great success”.
Recent research indicates that the use of the co-teaching method is positively associated with
increased student achievement in the classroom for all students, making it a promising practice
for meeting diverse student needs throughout the learning process.*?

Training for co-teaching focuses on specific strategies designed to utilize both professionals in
the classroom to maximize learning and on effective communication. Tapestry will use the
Friend and Cook approach, outlined below.

e One Teach, One Observe: One teacher leads the lesson while the other watches for
specific behaviors or teaching strategies.

e One Teach, One Assist: One teacher leads the lesson while the other assists with student
questions, redirecting students, or management.

e Station Teaching: Instructional stations are created to break down a skill or concept into
different parts. The students rotate from one to another throughout the lesson time. The
co-teachers lead the stations. Generally, there is an independent station as well.

e Parallel Teaching: The co-teachers split the class in half and each teach a lesson at the
same time. The lesson can either be the same or different content.

e Supplemental Teaching: One teacher leads the lesson or monitors classwork while the
other works with a small group on enrichment or re-teaching.

e Alternative or Differentiated Teaching: The same lesson is taught by each co-teacher
in a different way to accommaodate different learning profiles.

e Team Teaching: One lesson is taught by both co-teachers, carefully planning for each
person’s participation in the lesson.

The keys to successful co-teaching are intentionally planning the use of strategies that are most
useful to students in each lesson, and defining each teacher’s role clearly, which will be a
foundation of the collaborative planning model at Tapestry. Because each core content classroom
will be co-led by two lead teachers (one of whom is likely to be a special education or EL

Y Darragh, J., Picanco, K., Tully, D. & Henning, S. (2011). “When teachers collaborate, good things happen”: Teacher candidate
perceptions of the co-teach model for the student teaching internship. Association of Independent Liberal Arts Colleges of
Teacher Education Journal, 8(1), 83-103.

12 Bacharach, N., Heck, T., & Dahlberg, K. (2010). Changing the face of student teaching through co-teaching. Action in Teacher
Education, 32(1), 3-14.
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specialist) whose role in each lesson is driven by the model above, students will benefit from a
strong, synergistic approach to instruction that maximizes the impact of two instructional leaders.

Individualized, Interest-Driven, Relationship-Based Models

In line with its core philosophy, Tapestry may adopt additional instructional models that focus on
building skills through social-emotional and intellectual development, capitalizing on the
student’s natural emotions and interests. By starting with the student’s interests, teachers can
capture students’ attention and improve connection. This approach is particularly effective for
children on the autism spectrum who often have very narrow interests, but also increases
engagement of all children. This approach will be supported through the Tapestry partnerships
with UWG and KSU to maximize communication and the individualized curricula.

Tapestry teachers will spend a significant amount of time and energy to find the best ways to
engage students in content that is focused on interesting, meaningful, and essential questions that
intrigue students and pique their natural curiosity, allowing for multiple access points for
different types of learners. To this end, the techbooks and other curricular materials listed herein
will be used as a foundation for curriculum, but no class will be spent moving sequentially
through a sequence of lessons as the plan for the year. Rather, teachers will work cooperatively
to share resources, formulate interdisciplinary approaches, and provide high-interest models of
instruction to facilitate student mastery of standards in a way that is engaging and provides
experiences to bolster what is explored through the electronic medium and other available
resources (such as the Chromebooks). See the sample module in Appendix H for more
information about how curriculum will be aligned to student interests and organized into
interdisciplinary units across content areas.

Reduction/Elimination of Sensory Processing Distractions

Critical to student success will be a modified school environment to accommodate sensory
sensitivities (lighting, sound proofing, reduction of other stimuli). Individuals with sensory
processing difficulties (SPD) may be unable to appropriately process information received
through the senses; this is common in many children, but especially those with ASD and related
challenges. Due to a better understanding of SPD, studies estimating anywhere from 1 in 20" to
1in 6 children have SPD and it is estimated that up to 85% of people on the autism spectrum
have some degree of SPD.'* A person with SPD finds it difficult to process and act upon sensory
information, which may be manifest in delayed and reduced motor function, behavioral
problems, anxiety, and depression: all major obstacles for students who are expected to be
learning at school ™. Because Tapestry is focusing its programming and recruitment on students
on the autism spectrum, it is anticipated that a large number of the students who will enroll at
Tapestry will have some degree of SPD. Foundational elements of the Tapestry model are the
modifications and strategies that will be implemented to reduce stimuli that could distract and
negatively impact the learning of students with SPD. The partnership with Brenau University

B Ahn, R. R., Miller, L. J., Milberger, S., & Mclintosh, D. N. (2004). Prevalence of parents’ perceptions of sensory processing disorders among
kindergarten children. American Journal of Occupational Therapy, 58, 287-293.

14 Sasson, Carter, and Briggs-Gowan. Sensory Over-Responsivity in Elementary School: Prevalence and Social-Emotional Correlates. J Abnorm
Child Psychol (2009) 37:705-716

15 Rogers SJ, Ozonoff S. Annotation: what do we know about sensory dysfunction in autism? A critical review of the empirical evidence. J Child
Psychol Psychiatry. 2005;46(12):1255-68
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will provide staff with resources and progress monitoring to reduce sensory distractions, as
described below.

Reduction in Visual Stimuli

Tapestry will make every effort to rely on natural lighting whenever possible, utilize non-
fluorescent lighting when able, diminish the use of large boards for instructional purposes, offer
instructional material in a manner to reduce the need to visually transition from one forum to
another, and utilize visual cues when appropriate for the needs of the student. Additionally,
clutter and storage in classrooms will be kept to a minimum, with non-essential classroom items
kept behind doors, in closets, or in other storage areas (which is accommodated with all of the
facilities options currently under consideration).

Reduction in Auditory Stimuli

The Tapestry model utilizes small group instruction and small class sizes with few daily
transitions between modules to avoid excessive noise from movement and/or large groups that
may distract from the learning environment. Tapestry will not use bells, whistles or other loud or
amplified communication unless absolutely necessary.

Reduction in Olfactory Stimuli

Tapestry will utilize a catering service rather than prepare meals on the premises and will allow
students to eat where they can avoid olfactory aversions as necessary. Tapestry will discourage
the use of strong perfumes and other products that emit scent in order to minimize distractions.

Transitions

With all of the above sensory related issues, many children have difficulty with transitions.
Tapestry will utilize visual schedules and prompting, design schedules to minimize student
movement from class to class, and will generally encourage the use of consistent routines to
maximize the learning environment. See Appendix S for a sample daily schedule.

Students with a range of sensory processing challenges will benefit from periodic, sensory breaks
and exercises integrated into the daily schedule to provide opportunities for regulation. The PE
teacher/Occupational Therapist (OT) provided by Brenau University will also work with school
staff and leadership to ensure everyone is responsive to the needs of students with SPD and
understands how to address behaviors that emerge as a result of over-stimulation. This
partnership will also make OT supplies and equipment available that the school would otherwise
have to purchase. Advisory OTs Jenene Craig and Carol Taylor will work with Tapestry to
ensure building modifications and other necessary steps are appropriately taken to accommodate
the needs of students with sensory sensitivities. Additionally, Brenau University faculty will
provide formalized professional development, as well as ongoing training and support to staff in
addressing student needs.

Because the staff will be trained and supported in ways to both proactively address and respond
to these challenges, strategies must include reduction of stimuli in school structures and multi-
sensory stimuli in a controlled instructional environment. Various equipment used by OTs to
address SPD will be made available to meet the needs of the student body, including
trampolines, crash pads, swings, body socks, and other sensory-related equipment as needed.
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Designated space for sensory regulation is made available to students as needed and will be part
of regularly scheduled breaks. A careful approach to building students’ capacity through sensory
integration in physical education (and occupational therapy sessions as called for in IEPs) will
enable students to understand their own sensory needs, be able to appropriately express these
needs, and seek the necessary input for self-regulation.

Sensory-Based Learning

Teachers will engage students in a variety of learning activities that use multiple senses,
effectively accommodating various learning styles. By engaging the student in a variety of ways,
different neurological pathways are stimulated and the student is exposed to material in ways that
may best suit his/her learning style and enhance overall learning. Many studies have shown that
memory and comprehension are increased when students are taught using methodology that
capitalizes on exposure to multiple senses.*® OTs and support from Brenau University will
provide additional training and support for all teachers on how to appropriately utilize sensory-
based learning for students.

Multi-Age Groupings

At Tapestry, students will be grouped in classes by educational goals, learning styles, and
progress monitoring data, rather than grade level (where appropriate). This gives students access
to the information they need and a style that meets them where they are and builds on a solid
foundation of skills, rather than rushing students through standards and compromising mastery
and depth of understanding. This also enables students to pursue an offering of subjects that
aligns with their own interests, rather than have those subjects prescribed to them by grade level.
Because coursework aligns with standards in every grade and EOCTSs are required at the high
school level, students will be supported in order to reach standards in the designated grade level
as part of a more fluid, holistic approach to instruction wherein differentiation is the foundation
of instruction.

Modified Block Schedule

One way Tapestry will create authentic cross-curricular approaches to learning (and reduced
transitions for students who have sensory integration challenges) is to use a modified block
schedule (see Appendix S for this proposed daily schedule). The implementation of a modified
block schedule will allow for 90-minute periods of instruction for all students. A modified block
schedule reduces transitions for students and also provides faculty more time to provide
authentic cross-curricular approaches. At the middle school level, this schedule will enable
teachers of different content areas to co-teach interdisciplinary lessons and organize extended
instructional blocks of like content areas on the same day. The anticipated configuration is that
math/sciences will meet one day; ELA/humanities/social studies on the next, for a
Monday/Wednesday, Tuesday/Thursday schedule. Friday features extended learning times
(ELT) of more than two hours each for math/science and English/social studies, in order to
enable teachers to use flexible groups. The ELT and flexible grouping approach also supports
team teaching, more frequent check-ins with IEP students, and collaboration during the school
day to address immediate needs.

'8 Luriia, A.R. (1987) The Mind of a Mnemonist: A Little Book About aVast Memory. Harvard University Press
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At the high school level, students will also participate in a modified block schedule that
organizes their coursework into extended segments that alternate in an A/B schedule. This
provides for an instructional block with more time and fewer transitions in the school day, while
providing students a full course load. Rather than see six to nine teachers each day, students see
only three teachers each day and in longer classes, which also enables planning to be organized
into investigations and practical applications.

Block scheduling has been demonstrated effective for all students in scores of studies, providing
benefits such as increased outcomes on standardized assessments and benchmarks that measure
standards mastery®’, increased number of credits earned for high school students (and fewer
incidents of credit recovery)®®, reduced administrative time and increased instructional time for
teachers®®, and fewer incidents of disciplinary infractions.?’ A complete study of the impact of
block scheduling on student outcomes is outlined in a 10-year longitudinal study of Muscogee
County schools.?

Universal Design for Learning

Universal Design for Learning (UDL) implements a flexible, responsive curriculum and offers
options for how information is presented, how students respond or demonstrate their knowledge
and skills, and how students are engaged in learning. UDL helps address learner variability by
suggesting flexible goals, methods, materials, and assessments that empower educators to meet
these varied needs. Through a partnership with the Department of Inclusive Education at
Kennesaw State University (Appendix K), Tapestry teachers will be trained in UDL and how to
implement it in the classroom, as well as ongoing support with planning using a UDL approach.

Systematic Repeated Exposure and Integration of Content

An important element of the instructional planning process will be inclusion of previously taught
materials into subsequent lessons. This repeated exposure of content allows students to revisit
standards throughout the year and/or at different grade levels, each time at a higher level of
difficulty and in greater depth. Progressively teaching the same standard while adjusting the
content, complexity, and modality to account for student schemata and developmental levels
ensures access to the curriculum and a deeper understanding of the content.

Thinking Maps

Another strategy that will support the needs of all learners at Tapestry, with special focus on
students with ASD and related learning challenges, is the use of thinking maps across content
areas. Thinking Maps is a template for eight visual patterns, each based on a fundamental
thought process. Each thinking map is designed to answer guiding questions that are related to a
specific thought process and enable students to organize and process new information and
concepts. All teachers will be trained and supported to use thinking maps in a variety of ways
and in all content areas with the support of select advisory council members and partners.

Y Evans, W., Tokarczyk, J., Rice, S., & McCray, A. (2002). Block scheduling: An evaluation of outcomes and impact. The Clearing House, 75,
319-323.

18 |_AB. (1998). Block scheduling: Innovations with time. Providence, RI: The Education Alliance at Brown University.

19 Canady. Canady, R. L, & Rettig, M. D. (1995). Block scheduling: A catalyst for change in high schools. Princeton, NJ: Eye on Education.

2 Evans, W., Tokarczyk, J., Rice, S., & McCray, A. (2002). Block scheduling: An evaluation of outcomes and impact. The Clearing House, 75,
319-323.

! Reames, Ellen H. Block Scheduling Effectiveness:A 10-Year Longitudinal Study of One Georgia School System’s Test Score Indicators.
http://coefaculty.valdosta.edu/lschmert/gera/volume-7/Block%20Scheduling%20formatted. pdf.
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Thinking maps will be integrated across the curriculum with a goal of fostering cognitive
development and content learning across disciplines by all students.

Metacognition

A metacognitive approach to learning provides a means for students to understand their thinking
and learning, as well as identify and practice the specific cognitive skills needed in order to
approach and complete a task. Metacognition includes many of the executive processes that are
important to success in learning, including planning how to approach a task and the various
activities involved in organizing and executing it. A metacognitive approach will be integrated
into lessons, teaching students how to “talk through their thinking” so they can learn to apply
thinking patterns to new situations. Through academic talk about students’ metacognitive
processes as a part of each lesson (including journaling, content area logs, metacognitive sections
in templates, and student-led problem-solving), students will learn how to think about their
thinking and apply successful patterns of problem-solving to similar situations.

Understanding by Design

“To begin with the end in mind means to start with a clear understanding of your destination. It
means to know where you’re going so that you better understand where you are now so that the
steps you take are always in the right direction.” (Covey, 1994) The Backward Design model of
planning will be codified across staff norms as staff will spend each summer professional
development/work session beginning with identifying educational outcomes, evidence to
demonstrate the outcomes have been achieved, and then backward-mapping accordingly to effect
these outcomes. As a necessary component of this approach, staff will continually reconvene to
cooperatively revisit targets, progress toward those targets, and plan how to bridge gaps and
engender specific student masteries. Teachers will meet in grade level and/or content area teams
to use the UbD framework of backward planning that connects with students’ interests, baseline
skills, and schemata. Moreover, all staff will be provided with templates and tools to organize
lessons and assessments in relation to the end toward which they are working. These “ends” are
likely to be more than just content area standards; staff will identify an array of skills and
competencies students will need, from communication skills to self-regulation (largely dictated
by individualized student transition plans), and integrate these goals into the lessons that are
planned accordingly.

Transition Planning

All students will participate in the crafting of a transition plan that will help inform their support
and educational goals throughout their educational career at Tapestry and beyond. Through the
partnership with the Center for Leadership and Disability at GSU (Appendix K), school staff will
receive support, training, and templates for effective transition planning. Moreover, faculty from
the center will be available to help establish and monitor progress toward the realization of these
plans, providing staff and students with another layer of support. Transition plans will leverage
the skills students possess and build on their interests, reorganizing unique skills, abilities, and
passions into further study and employment. At Tapestry, all students will participate in
transition planning, ensuring every student benefits from a one-on-one, supportive approach that
provides each student with the blueprint necessary to be successful through each stage of their
educational career. Each student’s transition plan will relate directly to the student’s post-
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secondary outcome goals and strengths. The course of study should be meaningful to the
student’s future and motivate the student to reach successful post-secondary outcomes.

Community-Based Instruction

Community-Based Instruction (CBI) is a critical component of special education programs for
students with a variety of disabilities, but which benefits all students, including those without
disabilities. CBI has been identified as an effective approach for teaching functional life-skills to
students who exhibit a wide variety of learning styles. Instruction in the community settings
increases the generalization of skills learned in the classroom setting and can increase the rate of
acquisition of new skills through applied practice, allowing students more opportunities to
interact with members of the community. The home and surrounding community, including
shopping centers, convenience and grocery stores, public libraries, and post offices, take on
importance as authentic instructional settings. For older students, the community may also
include vocational settings and will culminate with the internship in which every student will
participate. For all students, this approach ensures graduates have the character, confidence, and
both socio-emotional and interpersonal skills necessary to leverage their education as successful
adults and community members.

Internships

As a critical component of CBI, each high school student will participate in an experiential
learning module that aligns with his/her individualized transition plan in the form of an
internship. The myriad partners and supporters, which will continue to grow through the
operation of the school, will be leveraged to provide internship opportunities in a vast array of
fields for Tapestry students. The internship experience, which will be supervised by the advisory
teacher, will provide students with a hands-on means of practicing standards and skills, as well
as invaluable experience working in the community.

5. Describe the anticipated teacher-to-student ratio and the rationale for maintaining this ratio.
See Class Size Rule 160-5-1-.08 for compliance.

The maximum student-teacher ratio in core content classes is currently 8:1, with 16 students in
each class led by a co-teaching team. The student-teacher ratio afforded by the proposed budget
and staffing model has been established as the base and will be the largest student-teacher ratio
for core content classes the school will permit. Should additional revenue become available (as a
result of philanthropy, increased public revenue, or allocations for students with special needs),
the school may first invest this money to increase the number of special education teaching staff
secured (and utilized in the co-teaching model), to further reduce the student-teacher ratio.
Additionally, the myriad of partnerships (Appendix K) already secured and still in development
will further reduce this ratio. With OT, SLP, and both special and general education teacher-
interns available through select partnerships, the student-teacher ratio will be much lower than
that afforded on the current conservative budget assumptions.

Small class sizes and an overall small school size are aligned to the CES common principles, as

well as best practices for students who benefit from a highly-supportive classroom environment,
including those with ASD. By keeping class sizes small, staff can build personalized, high-touch
relationships with students to ensure they have the support needed to succeed in an inclusion
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classroom. This individualization not only promotes a solid, supportive culture that is built on
relationships, but also provides both intervention and enrichment for students at a myriad of skill
levels and with diverse learning needs.

6. Describe how the charter school will meet the needs of students identified as gifted and
talented.

The same best practices, including pedagogical and organizational elements that will serve the
needs of students with special needs (especially those on the autism spectrum) and all students at
Tapestry, will support gifted students. Both the delivery model described herein and Discovery
Ed materials provide for significant differentiation, making the school an ideal fit for gifted
students as well. Moreover, many students with ASD are twice exceptional: they require support
in some subject areas but have been identified as gifted in others. Therefore, the building of a
school model tailored to the needs of students on the autism spectrum predicates a model that
will also serve students who are gifted. Individualized transition plans for each student and the
high level of differentiation provided through the core school model provide opportunity for each
student to receive enrichment appropriate for gifted students as a component of the gifted
program.

Referral, Assessment, and Determination

Tapestry will adhere to the rules and regulations established by the Georgia DOE for the
identification of gifted students and utilize the same processes and assessment measures
(including CogAT and ITBS) in use in DCSD. The records of any student who enters Tapestry
with a gifted designation will be immediately turned over to a designated gifted coordinator for
the school. This person is a certified gifted instructor who, in addition to his/her teaching and/or
administrative responsibilities, is responsible for overseeing the administration of the gifted
program, ensuring compliance to all applicable guidelines and regulations, and leading the
referral and determination process. A student transferring to Tapestry who meets eligibility
criteria for gifted education services from within the state will be eligible for services at Tapestry
after verification of records is complete. A student who transfers to Tapestry from another state
and was determined gifted eligible in that state will be required to meet Georgia criteria before
services in gifted education.

Referrals for the gifted assessment may be made by teachers or parents, or as a result of student
performance on myriad assessment measures as directed by DCSD and GADOE guidelines for
referral. A referral is reviewed by the Gifted Eligibility Committee, and pending written parent
permission, available evidence will be used in concert with assessment measures at the school to
evaluate the student in the four areas dictated by state guidance and regulations. Once a student
has been assessed in the four areas dictated by the state and meets eligibility in three of the four
areas, s/he will begin services; any student who does not meet eligibility may be retested again
later in the same year or in a subsequent year should evidence continue to suggest his/her
eligibility for services.

Services

Tapestry plans to offer a Collaboration model of gifted services to eligible students, which will
enable gifted-endorsed teachers to work with students one-on-one and/or in small groups and/or

26



Tapestry Public Charter School Petition

to collaboratively plan enrichment instruction during the regular content class period. Flexible
grouping is afforded by a co-teaching model in each classroom, providing gifted curriculum that
enriches and builds on the regular instruction curriculum, as deemed appropriate by the gifted
coordinator and instructional staff, in tandem with the general education curriculum and model
of instruction. Tapestry will use the state guidelines as a plan for staffing gifted programming
and minimum for planning the number of instructional minutes for eligible students afforded
weekly with a certified gifted teacher.

7. Describe any extracurricular or other auxiliary educational activities the charter school may
offer, including any partnerships between the charter school and the local school system or other
community agency (ies) regarding charter school students utilizing extracurricular activities at
the local school that the student would otherwise attend, or at any other community location.

Through the robust partnerships already formed (Appendix K) and the ongoing relationship-
building at the forefront of founders’ agendas, Tapestry will offer extracurricular programming
after school daily for all interested students in addition to electives held during the school day.
As outlined in Question 3, theater will be an important component of these extracurricular
offerings, with several partners (including the Alliance Theatre and SENSE Theatre) providing
curriculum, materials, and even staff to run programs. Other extracurricular offerings will
include the following:

e Running/track team and practice through a partnership with Running Mates, a non-profit
dedicated to providing positive sports team experience and a foundation for physical
fitness for children who have difficulty with social interaction, such as high functioning
autism spectrum disorders and attention- deficit-hyperactivity disorder.

e Focus groups/student studies through The New Normal Society, an organization
dedicated to helping children and adults understand autism. Through activities and
learning sessions, students with autism learn about self-advocacy, and neurotypical peers
learn how individuals with autism experience their environment and process sensory
information differently. The goal of this program is to build empathy and acceptance of
those with differences and help typically developing peers learn to communicate and
develop meaningful friendships with individuals on the autism spectrum.

e Camp WILLD will be offered after school and in the summer through a partnership with
the University of West Georgia. This enrichment program for language, literacy, and
writing promotes academic success and social interaction through planning, organization,
writing, and technology. All students are included in the program.

e Theater/drama offerings extend beyond the robust electives offered for all grades, and are
supported as after-school and summer programming as well. Through partnerships with
two or more entities that provide inclusive performing-arts programming for school-aged
children students will have a myriad of ways of participating in theater and preparing for
frequent performances.

Extracurricular offerings will be planned in response to student/family needs and interests, as
well as partnership availability. The outreach and relationship-building that has been an ongoing
focus for founders will provide access to a plethora of opportunities for students and their
families. All extracurricular programming planned at present will be provided through the
partnerships listed herein and any fees associated will be determined by those partners and
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assessed directly by them, rather than through the school program; therefore, participation will
be voluntarily.

8. If this is a charter high school, describe how the charter high school will determine that a
student has satisfied the requirements for high school graduation as defined in SBOE Rule 160-
4-2-47.

In alignment with the Healthy People 2020 goal to increase the percentage of students served
under IDEA who graduate with a regular diploma?, Tapestry is committed to ensuring every
student completes the state’s rigorous requirements to earn a diploma. Based on current
graduation data, it is anticipated that some students who choose Tapestry (especially those with
ASD) may require more than four years to meet these requirements. Students will be supported
to authentically and completely meet the requirements for a diploma, even if it takes longer than
four years. Because mastery of standards and preparation to transition successfully to
postsecondary careers and education are critical to the mission of Tapestry, additional staff is
planned for a “12+” year (in year six) for those students who require additional time. In this year,
staff will provide more individualized management to support all students reaching completion
of graduation requirements.

Each student will be required to satisfactorily complete the graduation requirements for the state
of Georgia, which include completing the credits outlined in the table below and passing the
Georgia High School Writing Test. Rather than require additional credits for graduation from
Tapestry, staff is committed to students completing the requirements with fidelity and a high
degree of mastery. Students are awarded credit for any course in which they earn a passing
average (65% or higher) based on the teacher’s grading guidelines. Those courses that align with
an EOCT will include the score of the EOCT as a portion of the overall grade, making the score
on the assessment a component of the considerations for promotion.

Advisory teachers will work with the guidance/transition counselor and all other instructional
and support staff to ensure that all students are on-track to complete the requirements for
graduation. Because it is anticipated that some students will have modified graduation
requirements in accordance with their IEPs, special education teachers will work closely with the
counselor and advisor to ensure all graduation requirements for all students have been met.

\ Georgia Graduation Requirements

|
[English/Language Arts 4 |
Math 4|
Science 4 ]
|Social Studies 3 |
Career, Technical and Agricultural Education (CTAE), and/or 3
Modern Language/Latin, and/or Fine Arts
Health & Physical Education 1 |

2 <http://www.healthypeople.gov/2020/topicsobjectives2020/objectiveslist.aspx?topicld=9?.
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[Electives (4 units) [
TOTAL UNITS 123 |

Advisory teachers will communicate consistently with families about progress toward
requirement completion and all families participate in a conference with the counselor before the
start of students’ junior and senior years to review their cumulative records and compare them
against graduation requirements. Student cumulative files will be maintained by the counselor
and reviewed formally by the advisory teacher before promotion annually in order to create an
additional level of accountability.

9. Attach a copy of the curriculum aligned with Georgia Performance Standards and align with
the Quality Core Curriculum where applicable. Please note that the State of Georgia will be
participating in the National Common Core Standards for curriculum and all charters are
required to be in compliance with these standards.

As described in Question 3 above, Tapestry will not adopt a canned program, but will use a
myriad of materials, mostly from streaming services and software through electronic devices,
aligned to the CCGPS and driven by student interest. A summary of the curriculum that is
currently available from Discovery Ed (with whom Tapestry will contract for a multitude of
materials via techbooks) is included in Appendix J. A sample educational module is found in
Appendix H. See Appendix I for the complete curriculum for each core content area in each
grade.

V. State and Federally Mandated Services

10. For students with disabilities, describe how the school will provide state and federally
mandated service and comply with all special education laws, including Section 504 of the
Rehabilitation Act of 1973, Title Il of the Americans with Disabilities Act, and the Individuals
with Disabilities Education Act.

Tapestry is committed to providing a Free and Appropriate Public Education (FAPE) and
servicing all special needs students for whom the school is the Least Restrictive Environment
(LRE). A broad spectrum of special education services and coordination with DCSD will ensure
compliance with all applicable rules, regulations, and laws. Accordingly, Tapestry will follow all
DCSD and Georgia guidelines regulating the formation of an SST, 504 Team, and IEP
processing and review. A certified special education teacher will be retained at each grade level
as a co-teacher to manage delivery of IEP-mandated services, oversee IDEA compliance, and
provide support to students who have been identified as eligible for special education services (or
who qualify for early intervention services). One special education teacher will serve as the
special education coordinator for the school, and that professional will participate in DCSD and
GADOE trainings and communications to further ensure compliance. Because the school model
has been designed with the needs of students who have ASD (and likely IEPs) in mind, the
school may modify staffing to provide support services as student needs dictate. Tapestry is
committed to developing a strong partnership with DCSD in order to leverage the expertise and
resources of DCSD’s special education staff to complement that of Tapestry.
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Special Education Services Model

All elements of the school, from the number of instructional minutes to the curriculum used to
support literacy, have been made in order to provide FAPE. Modifications to the learning
environment to accommodate sensory-processing challenges, a special education-certified co-
teacher in the classroom, reduced class sizes, small group instruction, robust support for all staff
in meeting the needs of special education students, progress monitoring in all content areas,
access to diverse curricular materials through Discovery Ed that are aligned to the CCGPS and
provide the same standards in a myriad of structures and modalities, and a positive school culture
that promotes tolerance and respect for differences are all part of the core model that affords all
Tapestry students a FAPE. Unlike other schools that offer special education as a modified
component of their regular instruction program, the general education program at Tapestry is
based on best practices for special education students who can be served in an inclusion model.

Students with Autism (and Related Challenges)
Although Tapestry will meet the needs of all students with IEPs for whom the school is the LRE,
the model has been intentionally designed with the needs of students who have ASD and related
diagnoses in mind. As a result, it is anticipated that a large percentage of the enrolled population
of Tapestry will have an IEP and associated learning needs that are consistent with autism and
related sensory processing disorders. Some of the elements of the school model that will best
accommodate students with special needs, and especially those students with ASD include (but
are not limited to) the following:
e Environmental modifications to reduce sensory-processing-related challenges
e Co-teaching model that includes a special education teacher in each core content
classroom
e Minimization of transitions throughout the day
e “Fresh air breaks”/scheduled release time in each academic period to provide students
with the opportunity for sensory regulation
e Curriculum and instructional strategies that align to common learning styles of students
on the autism spectrum
e Communication and social thinking embedded in the curriculum
¢ Flexible grouping in academic and enrichment classes that aligns both to academic and
developmental/psycho-social/emotional needs
e Theater/drama instruction for all students
e Low student-teacher ratios

Identification of Eligible Students

Tapestry will provide a complete continuum of special education services to students who
qualify starting with identification of eligibility. Cumulative files and applicable records of all
students will be requested from the prior school upon enrollment, and these records will be
reviewed upon receipt to identify students who are eligible for services and immediately plan for
accommodation of their IEP (and/or immediately begin services if the student is enrolled after
the start of the school year). The special education teacher in the student’s classroom will collect
additional information from parents/guardians regarding special education services and
interventions their child has received at the schools in which s/he was enrolled before Tapestry
and/or from outside providers to supplement information in the records.
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The small structure of the school and leadership of a special education teacher in every core
content classroom will enable staff to quickly identify students who do not have IEPs but may be
eligible for services in order to begin the Student Support Team (SST) process as required by the
state. In addition, ongoing assessments in each class (as described in Question 19) provide robust
data on student performance and growth in order to identify students who may need additional
support. Students who are not meeting academic, behavioral, and/or other expectations will be
identified based on assessment data, in-class performance, and other observations or data points.
A classroom teacher will contact the parent(s)/guardian(s) to discuss the student’s performance
and outline strategies that will be utilized in the classroom to support the student. This begins the
Response to Intervention (RTI) process (see Question 13 for more information about this
process). A student moves through the RTI process before the SST process is initiated. If the
student’s performance in target areas still does not meet expectations with supports in place, the
SST process will be formally initiated. The SST is comprised of the principal, both classroom
teachers (which includes a special education teacher as a result of the co-teaching model),
counselor, and other staff as deemed necessary. A school psychologist or other licensed
professional who will participate in the student’s evaluation may also participate in this initial
meeting, as may the parents and student.

Requests for service for the student from the SST may include curriculum modification, learning
style assessment, positive behavioral supports, achievement evaluation, home-school
communication, or study skill assistance. Requests for special education services may also be
made. Prior to consideration for special education referral, non-special education options and
interventions will be used, documented, described, and discussed at the special education
placement meeting. The SST process is comprised of the following six steps: 1) Identification of
needs; 2) Evaluation (if necessary); 3) Educational plan; 4) Implementation; 5) Follow-up and
support; and 6) Continuous monitoring and evaluation.

If the prescribed interventions prove to be unsuccessful and/or the SST determines that an
evaluation should take place, the team will convene again with the student’s parent or guardian.
At this meeting, the special education coordinator will secure written consent for psychological
and academic evaluations to determine if the child is eligible for special education services.
Expertise and evaluation from DCSD providers will be sought as a first-choice, with third-party
providers enlisted for this testing should DCSD providers be unavailable. Pending the results of
the tests, an eligibility meeting will occur with the parent or guardian, the special education
coordinator, the special education classroom teacher, and other identified staff members and
evaluators as pertinent. If the parents choose, the student may also attend. The objective of the
meeting will be to determine whether or not the student will receive special education services
under an IEP and to construct an IEP if the student is eligible. Services aligned to the IEP will
begin immediately, with provisions made by school site staff as dictated by the IEP. For services
required by the IEP that will be provided by therapists and experts not maintained on-staff,
Tapestry will first seek support from the expertise of DCSD staff consistent with the practice of
other charter schools in the district.

Ongoing Progress Monitoring of Special Needs Students

Special education staff will use the student information system and/or software/platform (likely
Edmodo) to track student data, along with a progress monitoring tool (likely AimsWEB) that
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provides testing and data analysis in order to closely monitor student progress on assessments.
This allows the special education staff to target the standards and goals with which each student
struggles, as well as celebrate measureable success and improvement. At the end of each year,
academic progress is evaluated and used to inform revisions to the IEP and other instructional
plans for individual students. Progress against IEP goals and objectives, as well as a regular
report card, will be documented and reported to the special education coordinator, appropriate
staff, and parents. Progress monitoring at regular intervals not only informs programs and
interventions, but modifications to a student’s IEP as appropriate.

The principal will disaggregate annual data for students with special needs to compare their
progress against that of their peers without 1EPs to drive revisions to programming as needed.

Data Maintenance

As required by IDEA, the school collects and maintains the following information on students

with disabilities:

e The count of all school-age students with disabilities being provided special education
services by age, grade, category of disability and the number of students with disabilities and
with Limited English Proficiency (LEP)

e The number of students provided with test modifications and which types and the number of
students assessed on the Georgia Alternate Assessment (GAA)

e The settings in which students with disabilities receive their services, specifically the portion
of the school day they receive services with non-disabled peers including time away from the
regular classroom

e The number of students with disabilities suspended “in-school” and out of school, organized
by disability and length of suspensions

e The basis of exit of students with disabilities from Tapestry (e.g., attainment of diploma and
type, declassified, moved, etc.).

Compliance and Assurances

Tapestry will comply with all special education laws and regulations, including Section 504 of
the Rehabilitation Act of 1973, Title 11 of the Americans with Disabilities Act, and the IDEA.
The Tapestry special education coordinator, principal, and all staff will work closely with DCSD
to provide robust support to students who qualify for services. An annual analysis of data,
disaggregated by subgroup, will be conducted by the special education coordinator to measure
the growth and progress of students with IEPs against those without. Programmatic
modifications may be made according to this data. See the “DeKalb County Required
Statements™ at the end of this application for assurances regarding special education services and
procedures.

Assurances
Tapestry will
e Establish a Student Support Team (SST) in accordance with state guidelines and local
school board policies and use DCSD forms for SST.
e Establish a Section 504 team in accordance with state guidelines and local school board
policies and use DCSD forms for Section 504.
¢ Handle all discipline issues regarding Section 504 students in accordance with federal
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regulations, state guidelines, and local school board policies including the Code of
Student Conduct.

e Participate in workshops, in-service and/or trainings offered by DCSD for persons serving
as SST/Section 504 chairpersons and Exceptional Children staff.

e Comply with Section 504 by providing the appropriate accommodations and equipment.

e Immediately notify the DCSD Director of Charter Schools upon receipt of a complaint
made by a parent/guardian or student concerning Section 504 and/or Individuals with
Disabilities in Education Act, furnish a copy of such complaint and cooperate fully in the
investigation, defense and resolution of such complaint.

e Hire or contract certified special education teachers to provide services to eligible students.

DeKalb County Schools will

¢ Provide professional development training for the SST.

e Provide professional development training for the Section 504 team.

e Provide technical/consultative assistance to charter schools requested by the charter school.

e Conduct Compliance Reviews of all charter schools to ensure that students with disabilities
are provided a free appropriate public education.

e Approve and assign all administrative student placements for students that the district
determines cannot be served appropriately in their charter schools through the Office of
Student Assignment.

11. For English Language Learners, describe how the charter school will provide state and
federally mandated services.

According to Sandra Nuiiez, Director of DeKalb County School’s EL Studies and Gifted
Programs, there are 10,532 English Learners (ELs), 18,652 Primary Home Language Other Than
English Students (PHLOTES), and 143 different languages spoken in DeKalb County. With a
positive school culture that promotes inclusion and respect for differences, Tapestry will be an
ideal educational setting for students from diverse backgrounds. Furthermore, the small class
sizes, low student-teacher ratios, and individualized approach to instruction and curriculum will
provide ELs with the opportunities to practice their emerging language with the support needed
to develop English skills and access the curriculum side-by-side with their native English-
speaking peers. Tapestry shall comply with all applicable laws including Title VI of the federal
Civil Rights Act of 1964 (as amended) and the federal Equal Educational Opportunities Act of
1974. Parents with LEP will receive communication from Tapestry in their native language to
the extent practicable.

Tapestry will utilize an English immersion model for students with LEP, wherein they will
receive the same academic content as native English speakers. All instruction will be in English,
with the level of English used for instruction—both oral and written—modified appropriately for
each EL. Through the co-teaching model that is core to Tapestry, every classroom will have two
teachers, at least one of whom will provide sheltered content and supports to enable students
with LEP to get the scaffolding they need to access the curriculum, regardless of their English
proficiency. As appropriate, students with LEP may participate in small group instruction or
“centers” within the immersion classroom to provide additional support.
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Students who enter Tapestry with LEP will not be excluded from curricular and extracurricular
activities based on an inability to speak and understand the English language. ELs will not be
assigned to special education or remediation because of their lack of proficiency in English;
moreover, ELs will be eligible to participate in all programs on the same basis that they are
offered to other students. Faculty and staff at Tapestry will participate in training through the
partnership with the University of West Georgia, which will help them better classify potential
student deficits as language or learned based.

Tapestry programming for ELs will be further supported by board and advisory council members
who are experienced ESOL educators (see Appendices E and G for the members with relevant
expertise). These experts will support and design professional development, securing appropriate
staff, developing and securing curricular resources, as well as evaluate the impact of the EL
programming on student outcomes. Furthermore, TPSC will be supported by an ESOL
consultant as a component of the partnership with the University of West Georgia (Appendix K).

Identification of Students with LEP
Tapestry will use the GDOE’s process for identifying ELs. This process includes the following:

a. A Home Language Survey (HLS) used to screen new enrollees for potential LEP will be
conducted at the time of enrollment.

b. If the HLS determines that a language other than English is the student’s home language,
the student’s first-learned language, and/or the student’s primary language, a designated
TPSC staff member will then coordinate with a qualified speaker of the student’s home
language in order to conduct an informal interview in the student’s native language and
English. The interview will be conducted within 15 school days of the HLS.

c. If the HLS determines that a language other than English is the student’s home language,
the student’s first-learned language, and/or the student’s primary language, Tapestry will
administer the W-APT no more than once to determine if a student has LEP. The state’s
eligibility score will be utilized to determine eligibility for services. The W-APT will be
conducted within 15 school days of the HLS.

Parent Notification and Right to Waive ESOL Services

If a student is determined to need ESOL services, parents will be notified in writing within 30
days of the start of the school year for continuing ELS, or within two weeks from the date of
identification for new ELs. Parents will also receive notification of their right to waive ESOL
services for their child.

Program Staffing

At least one teacher or administrator from the school will maintain an ESOL teaching
endorsement or certificate and be designated as the ESOL coordinator. S/he will oversee the
administration and scoring of the assessments, as well as participate in WIDA Consortium
Professional Development opportunities as available. S/he will also deliver and/or oversee the
delivery of the ESOL program at Tapestry. In addition, pro bono support staff will be provided
through a partnership with the University of West Georgia, adding additional ESOL-trained
instructional staff to co-teach and provide small group interventions. All teachers with LEP
students will receive professional development on communicating with students designated as
ELs and instructional strategies and best practices to facilitate content access for ELSs. Procedures
for detecting whether a student has English language deficiencies will be part of the professional
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development plan for all instructional staff. Parents of ELs will be kept abreast of their child’s
progress in English language acquisition, in the language that the parents best understand, to the
extent practicable.

Exit Criteria/Growth Assessment

Tapestry will administer the ACCESS for ELLs for all ELs annually to determine current levels
of English language development, how much their language proficiency has grown, and if they
are eligible to be exited from the program. If an LEP student fails to meet academic and English
development goals, the student’s instructional program will be reviewed, and appropriate
modifications will be implemented. Any student classified and receiving educational services as
an EL who tests out of the program will be carefully monitored by the program coordinator for a
two-year period following his/her exit to ensure that growth and performance are meeting goals.

Accountability and Evaluation of the ESOL Program

The program coordinator will review disaggregated performance data of LEP students to
compare against the performance and growth of native English-speaking peers. Likewise,
students will be tracked longitudinally to ensure their growth is comparable: that they are able to
master content while receiving programmatic support and acquiring English. The program will
be revised in accordance with the data as appropriate.

12. Describe how the charter school will provide supplemental educational services in required
cases pursuant to SBOE Rule 160-4-5-.03.

Tapestry will provide SES (or related services as described in revised guidelines from the state
related to the NCLB waiver), as required by the State Board of Education (SBOE) Rule 160-4-5-
.03 and 160-4-5-.01 and No Child Left Behind. If required, Tapestry will contract with an
approved SES vendor to provide additional support services and/or designate transportation and
extended instructional time to meet requirements set forth by the SBOE and any/all applicable
federal guidelines.

13. Describe how the charter school will provide remediation in required cases pursuant to
SBOE Rule 160-4-5-.01.

Response to Intervention (RTI)

For any and all students who are unable to meet academic and/or behavioral standards, Tapestry
will implement the RTI pyramid approach to support, which will be administered by school site
staff with guidance from university partners as outlined in Appendix K.

Tier 1 will be considered the standards-based classroom where differentiated instruction will be
implemented. The co-teaching model, flexible groupings within the classroom, and robust access
to intensive support throughout the school day will all support the Tier I model of RTI, providing
struggling students with myriad supports and interventions as part of the regular instruction
model. Because the Tapestry model is rooted in providing inclusion for students with a range of
abilities, the school is uniquely positioned to make Tier | services more intensive and responsive
than at traditional schools. Progress monitoring tools, such as AIMSWeb, will be used to track
progress. Tier 2 of the RTI approach at Tapestry will be needs-based learning. In addition to Tier
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1 instruction, students who are identified as needing additional support (based on the results of
the universal screener and other ongoing assessment measures) will be provided additional
intervention at least 1-2 times a week for 30 minutes. For students who are identified as not
making sufficient progress in Tier 2 instruction, Tier 3 will be SST-driven support. Interventions
will increase to 3-4 times a week and progress will be monitored approximately every 2 weeks.
The SST process, as outlined above, will be initiated to formally investigate and document the
student’s response to interventions.

Tier 4 will be specially-designed learning. Students for whom Tier 3 is not proving effective will
participate in instruction focused on specially-designed curricular materials to address students’
unique needs. Mastery monitoring of the skills on which the students are working will be used to
evaluate the effectiveness of the curricular materials. Time embedded in the schedule for student
data reviews and collaborative planning every week and in 10 pupil-free days throughout the
year provides built-in time for teachers to review data to drive interventions appropriately.

Remedial Education Program

Tapestry will provide a Remedial Education Program (REP) for those students who meet
requirements as stated in O .C.G.A. § 20-2-154 and in the Georgia Department of

Education Remedial Education Program Guidelines. Tapestry will comply with all reporting
requirements, including the percentage of students who passed state-mandated assessments. The
REP will utilize the co-teacher model and other structures in place to provide differentiation,
which may be manifest in flexible groupings to focus on specific concepts and/or standards,
supplementary materials, and/or other strategies explicitly implemented to support those students
who will benefit from the REP. A lead teacher will be designated as the REP coordinator to
determine student eligibility, oversee delivery of services and the development and organization
of materials, and review assessment data to make programmatic revisions as necessary.

V. Performance Goals and Objectives

14. Please list and describe in detail the specific academic performance-based goals and
measurable objectives for the charter school, which at a minimum must include goals and
objectives that are related to state and Federal assessment standards, measurable on an annual
basis, attainable, and reflect the mission set forth in the petition. The petition must demonstrate
that the performance based goals and objectives will result in continuous improvement in student
achievement and will comply with the Single Statewide Accountability System. Failure to meet
specific performance based goals and measurable objectives may result in charter termination.

The goals outlined below are in the public interest, will result in improvement of student
achievement, and will comply with the Single Statewide Accountability System in accordance
with OGCA §20-2-2063. The following goals serve the public interest by accurately assessing
and tracking students’ growth from year to year and in comparison to peer groups. Assessment of
student achievement will involve a full range of measures to ensure the most comprehensive
understanding of student progress. Quantitative data from standardized tests and results of
performance-based assessment tools will inform Tapestry’s comprehensive approach to
measuring student performance.
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Academic Goals

Goal 1: Tapestry will perform above a level that would cause the school to be designated for the
Priority Schools, Focus Schools, or Alert Schools lists by meeting and exceeding College and
Career Readiness Performance Index and State Performance Targets as defined by Georgia state
requirements and the Georgia waiver of NCLB, subject to any amendment, waiver, or
reauthorization thereof. Students will demonstrate proficiency and improvement over prior
year’s performance.

e Measure 1: Tapestry will meet or exceed all State Performance Targets and all other
state-wide accountability requirements as established by the SBOE for all content areas
of the CRCT, EOCT, and graduation rate.

e Measure 2: During each year of the charter term, the percentage of students who meet or
exceed standards on each content area of the CRCT will meet or exceed the state or local
district average of the same subgroups, whichever is higher, by at least 3% in all subjects
at all grade levels.

e Measure 3: During each year of the charter term that Tapestry serves high school
students (years 2-5), the percentage of students who score in the meets or exceeds
category on the EOCT in all subjects will meet or exceed the local district or state
averages of the same subgroups, whichever is higher, by at least 3% in all subjects.

e Measure 4: The percentage of students who qualify for special education services who
participate in state-mandated assessments will be higher by at least 3% than the local
and/or state average (whichever is higher) of that same subgroup.

Goal 2: Tapestry students will demonstrate proficiency and improvement on a nationally norm-
referenced assessment annually.

e Measure 1: The percentage of students who meet or exceed their annual RIT growth
targets on the NWEA MAP will meet or exceed the national average of the same
subgroups.

e Measure 2: During each year of the charter term, 90% or higher of students will meet or
exceed benchmark goals on a progress monitoring tool (such as AIMSWeb).

Goal 3: Tapestry students will demonstrate post high school-readiness.
e Measure 1: 100% of students will graduate with a formal, individualized postsecondary
plan.
e Measure 2: 95% of students will complete an internship that aligns with their
postsecondary plan before graduation.
e Measure 3: 100% of graduates required to complete the GHSWT will meet or exceed
standards.

Goal 4: Tapestry students will demonstrate high school-readiness.
e Measure 1: 100% of students will successfully complete the 8" Grade Portfolio Project
before culmination.
e Measure 2: The percentage of students who meet or exceed standards on the 8" Grade
Writing Test will be higher than the average of the same subgroup in the district and state
by 3% or higher.
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Goal 5: Tapestry students will demonstrate increased capacity to meet individualized goals.
e Measure 1: 100% of students will successfully complete an annual, interdisciplinary
capstone project.
e Measure 2: 90% (or higher) of students will meet annual goals prescribed in their IEPs.

Organizational Goals

Goal 6: Tapestry will establish and implement sound and accurate financial management
practices in all areas of the schools business operations, including GAAP and other best
practices.

e Measure 1: Tapestry will be cash flow positive as evidenced by monthly cash-flow
statement and the audited annual financial reports. All financial reports including cash
flow reports will be included in the board meeting minutes.

e Measure 2: As a result of an annual financial audit, Tapestry will obtain an unqualified
opinion as to whether the financial statements are presented fairly, in all material
respects, with respect to financial position, results of operations, and cash flows in
conformity with the Generally Accepted Accounting Practices (GAPP).

Goal 7: Tapestry will facilitate high levels of parent engagement and satisfaction.

e Measure 1: The percentage of parents who will report they are satisfied or very satisfied
on an annual comprehensive parent satisfaction survey will be 85% or higher in the first
year. Parent satisfaction will increase by 2% in year two and 1% annually thereafter until
it reaches 90% or higher.

e Measure 2: 85% or higher of parents will participate in volunteerism at the school site
annually.

Goal 8: Tapestry will engender increased student engagement and participation compared to that
which students demonstrated in previous school placements.

e Measure 1: 90% (or higher) of Tapestry students will have increased attendance at
Tapestry than demonstrated at their previous school.

e Measure 2: 95% (or higher) of Tapestry students will have decreased disciplinary referrals
(including office referrals and suspensions) from that demonstrated in their previous
school.

e Measure 3: The Tapestry average for disciplinary referrals will be lower than that of
district and state schools for the same subgroups.

Goal 9: Tapestry will leverage local expertise and resources to ensure the school is utilizing
available local support.

e Measure 1: Tapestry will form and maintain partnerships with agencies that have a high
value-add and mission alignment to the school as evidenced by the value of the services
and/or support provided.

e Measure 2: Tapestry will secure expertise and experience on ASD by ensuring at least
25% of the board is comprised of individuals with personal or professional ties to autism.

e Measure 3: The board will meet or exceed annual development goals to supplement public
funding annually.
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Goal 10: The Tapestry Board of Directors will establish an organizational strategic plan by the
end of the second year of operation.

Goal 11: The Tapestry Board of Directors will participate in high-quality professional
development for all directors annually.

V1. Waivers

15. State whether the charter school will or will not utilize the broad flexibility from law, rule,
and regulation permitted by O.C.G.A. § 20-2-2065(a). DeKalb is not inclined to accept a blanket
waiver. List waivers being requested and how they will support raising student academic
achievement.

Tapestry acknowledges that it is subject to the control and management of the DCSD Board of
Education and that the school is expected to abide by and enforce the general rules and
regulations governing all public schools to support the safety, welfare, and educational success
of all students. Tapestry seeks a broad flexibility exemption per O.C.G.A 20-2-2065(a) in order
to provide an education program tailored to the needs of Tapestry students. Because the school
seeks to provide an environment and education program unlike anything currently offered in the
state, it is critical that school leadership and the board have the flexibility to waive regulations
that could prohibit maximum impact of the school program, even if they are not deemed critical
to the model at this time. The particular sections of Title 20 of the Official Code of Georgia and
other regulations outlined below are included in this broad flexibility exemption. The
identification of these specific sections is in no way intended to replace the broad flexibility
exemption, but simply to set forth specific examples that may be of particular importance to the
school. Sections of Title 20 not listed herein are still considered to be waived under the broad
flexibility exemption as permissible by law as part of the request for a broad flexibility waiver.

Title 20

Formation and Duties of Local School Councils — O.C.G.A. Section 20-2-85 and 20-2-86
Tapestry will be governed by a board of directors comprised of parents, practitioners and other
stakeholders whose expertise and experience will be leveraged on behalf of the school in their
governance role. Training will be provided in conjunction with school partnerships and will be
specifically developed to meet the needs of Tapestry faculty and the enrolled student body.

School climate management program; model codes of behavior and discipline—O.C.G.A.
Section 20-2-155

Tapestry plans to use the DCSD code of conduct, but will be developing model codes of
behavior and discipline aligned with the school culture and the learning needs of its target
population at its foundation. Tapestry’s behavior plan acknowledges that behavior is
communication, and its staff will be trained to intervene and assess the needs of all the children
and work to resolve behavioral concerns by determining the source of their behavior, rather than
rely upon an infraction/consequence-based structure that serves to punish rather than
redirect/educate.

Expenditure Funds — O.C.G.A. Section 20-2-167 and Minimum Direct Classroom Expenditures--
O.C.G.A. Section 20-2-171
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As a public charter school, Tapestry’s model is that of flexible and innovative use of per-pupil
and philanthropic funding. Tapestry will have flexible groupings of students, individualized
curricula, educational partners and philanthropic donors. In addition, teaching modalities will be
flexible so as to adjust to the needs of each student as they progress and/or need remediation
and/or enrichment. As a result, Tapestry will need the ability to utilize resources in a manner to
best serve its students.

Salaries, Class Size, Benefits—O.C.G.A. 20-2-182

Where appropriate and in the best interest of s